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Abstract 

The objective of this research was to examine the types of strategies, direct teaching 

methods and reading strategies used by the teachers of the institutions studied. The 

type of research was descriptive in the field modality under a non-experimental 

design. The results obtained lead to determine that teachers handle with ease and 

are assertive when applying the instructional strategies for reading comprehension 

the Educational Institutions studied. He proposed to propose instructional strategies 

that not only teach to read, but contribute to the overall intellectual development of 

students, as well as learn to use the appropriate for the understanding of the text. 

 

Keywords: Direct Teaching, Reading Strategies, Thought System, Metacognitive 

Strategies 

 

Introduction 
 

Reading is a cognitive process that stimulates different brain areas, allowing the 

development of many thinking skills. It allows you to travel different worlds, know 

their beliefs, customs, ways of life and stories, among others. Through it, new 

knowledge is acquired and the learning of spelling is reinforced, textual production 

is improved and the lexicon is extended. However, Understanding the written text  
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is a complex and highly demanding task that involves the simultaneous process of 

extracting and constructing meaning [2]. This suggests that intact decoding skills 

are required for a successful reading comprehension [3]. Because in almost all 

cases, the purpose of reading is to identify the meaning or message of the text in 

question, doing so implies the execution and integration of many processes. 

Hence, the IEA, describe the reading process as the ability to understand and use 

those forms of written language necessary for life in society and / or that are valued 

by the individual. However, international comparisons repeatedly reveal that after 

years of schooling, a large number of children are not particularly good readers. In 

countries belonging to [4], around 19% of 15-year-olds do not have sufficient 

reading skills to participate effectively in life. Similarly, the Regional Office of 

Education for Latin America and the Caribbean [5] demonstrated in a study of 5000 

students in Latin America that few students had reading comprehension. 

As described above, there is a need to examine the instructional strategies of reading 

comprehension in Basic Primary Educational Institutions of Riohacha, Colombia, 

to expose the deficiencies, facilitate the implementation or improvement of new 

strategies for the development of the reading comprehension process and improve 

the Development of Multiple Intelligences. 

 

Methodology 
 

The type of research was descriptive, for exposing the particular characteristics to 

establish the elements, values, reflection criteria evidenced in the real situation of 

the Primary Basic Educational Institutions of Riohacha, Colombia [10]. The design 

was non-experimental and was placed within the cross-sectional or transversal 

category. The population of the study were teachers from three Educational 

Institutions of Basic Primary of Riohacha, Colombia; in this sense, the population 

met the following characteristics: All are teachers with more than three years of 

service in these educational institutions, use planning where the use of instructional 

strategies for the development of the reading comprehension process is required. 

As for the sample, the total number of teachers assigned to the three Educational 

Institutions was taken as shown in Table 1. No sampling technique was applied, but 

a population census [11]. 

 

Table 1. Population distribution 

 
Institution Teachers Total 

1° 2° 3° 4° 5° 

Institute for the Development of Multiple Intelligences (IDPHU) 2 3 3 3 3 14 

Rural Agricultural Technical Education Institution of Tomarrazón. 2 3 3 3 3 14 

María Montessori Garden. 2 2 3 3 3 13 

Total Teachers 41 

 

Research instruments 

In this research, the survey was used as a technique for data collection, which is a 

technique that allows gathering information to a socially significant group of people  
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about the problems under study; for later, through a quantitative analysis [12]. As 

an instrument, the Likert scale questionnaire was selected; which consisted of a set 

of 36 items. Regarding the validity of the instrument, it was estimated through the 

judgment of (5) experts, who had the responsibility of evaluating each proposed 

proposal, to qualify the adjustment thereof to measure the variables of interest. The 

reliability of the instrument was validated by applying a pilot test to ten (10) 

subjects and then the Alpha Cronbach formula was applied to estimate the 

reliability, with which a coefficient of 0.94 was obtained, which indicates that the 

instrument is highly reliable 

 

Data analysis 

For the analysis of the data, descriptive statistics were used and a scale was created 

for the interpretation of the obtained data, whose categories and intervals were: 

Very Low Presence [1.00, 1.75), Low Presence [1.76, 2.50), Moderate Presence 

[2.51, 3.50), High Presence [3.51, 4.00). This scale is a tool through which the 

results obtained from the applied questionnaire were interpreted, taking into 

account the quantitative assessment of each one of the answers.  

 

Results 
 

The Instructional Strategies are established as a study variable, from which four 

dimensions were defined and statistically analyzed (Table 2). 

 

Table 2. Frequency distribution and arithmetic mean for the dimensions 

 

 

Alternatives % 

Mean Always Almost Always Almost never Never 

Af Rf Af Rf Af Rf Af Rf 

Dimension: Types of strategies 

Pre-instructional 10 3.09 25 60.97 6 14.63 0 0.00 3.09 

Co-instructional 8 2.82 23 56.09 5 12.19 5 12.19 2.82 

Post-instructional 12 3.39 29 70.73 2 4.87 0 0 3.39 

Average 10 3.1 25.66 62.58 4.33 10.6 1.66 4.04 3.1 

Category Moderate 

Dimension: Direct teaching method 

Introduction 10 24.39 22 53.65 4 9.75 5 12.19 2.90 

Example 19 46.34 20 48.78 1 2.43 1 2.43 3.39 

Directed application 14 34.14 24 58.53 3 7.31 0 0 3.26 

Individual practice 9 21.95 18 43.9 9 21.95 5 12.19 2.75 

Average 13 31.7 21 51.21 4.25 10.36 2.75 6.70 3.07 

Category Moderate 

Dimension: Skills for the system of thought 

Recuperation 5 83.33 1 16.66 0 0.00 0 0.00 3.83 

Understanding 4 66.66 1 16.66 1 16.66 0 0.00 3.50 

Analysis 3 50.00 2 33.33 1 16.66 0 0.00 3.33 

Use of metacognitive 

knowledge 
4 66.66 1 16.66 1 16.66 0 0.00 3.50 

Average 4 66.66 1.25 20.83 0.75 12.50 0 0.00 3.54 
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Table 2. (Continued): Frequency distribution and arithmetic mean for the 

dimensions 

 
Category Moderate 

Dimension: Reading strategies 

Before reading 5 83.33 1 16.66 0 0.00 0 0.00 3.83 

While reading 4 66.66 1 16.66 1 16.66 0 0.00 3.50 

After reading 3 50.20 2 33.33 1 16.66 0 0.00 3.33 

Average 4 66.66 1.33 22.16 0.66 11.00 0 0.00 3.55 

Category Moderate 

 

Dimension: Types of strategies 

For the present dimension, the value of the arithmetic means allows placing it in the 

category of moderate presence according to the scale of interpretation. The results 

are consistent with what is stated in [13], where it is stated that the role of reading 

strategies in understanding is important and is confirmed by the strategy 

intervention studies. Similarly, in the investigation of [14] an important finding was 

that, it was confirmed that knowledge of reading strategies contributes to reading 

comprehension. However, the relationship between the knowledge of reading 

strategies and reading comprehension has never been examined. 

 

Dimension: Direct teaching method 

According to the interpretation scale, the arithmetic mean value of the current 

dimension indicates that it is in the moderate presence category. These results agree 

with what was stated by [15], who state that teachers with different teaching styles 

can differ in the emphasis and the ways of providing individualized support. For 

example, teachers with a child-centered style are sensitive to the individual needs 

of students and provide multifaceted emotional and instructional support with 

encouragement and personal comments. However, in [16] it is stated that up to now 

no study has compared the effects of individualized support in the classroom with 

teachers using different teaching styles. 

 

Dimension: Skills for the system of thought 

In general, the value found for the arithmetic mean of the Skills for the Thought 

System dimension indicates that it is located in the high presence category. These 

results agree fairly with the findings of [17], where it was found that students 

achieve better results on measures of reading comprehension and metacognitive 

skills, but not in thinking or analysis, when the activities include collaborations of 

small teams. However, if each of these skills is conceptually different, the 

development of those skills allows the development of another. For example, in 

[18] it was stated that students with the ability to determine their level of 

understanding in a certain subject area were better able to identify their weaknesses 

in specific areas, and were also better able to learn skills that they previously lacked. 

Similarly, in [19] it is stated that metacognition, or the act of thinking about one's 

thinking, is an equally important academic skill for students to learn. 
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Dimension: Reading strategies 

For the current dimension, the value of the average places it in the high presence 

category, according to the interpretation scale. These results are positive and 

consistent with the findings in [20], where the results indicated that the students had 

an improvement to a large extent by having been instructed on reading strategies. 

However, they differ from the findings in [21], where the results indicated that most 

teachers do not get involved in teaching students how to use reading strategies to 

approach and understand texts, which contributes to autonomous learning, since 

they were not familiar with the concept of reading strategies. 

 

Summary 

The variable Instructional Strategies for the development of the reading 

comprehension process was moderate presence, these results are moderately 

positive, according to the findings in [22], where the results showed a significant 

effect of the reading strategy instructions on the performance of reading 

comprehension. Similarly, in [23] the findings suggest that the use of appropriate 

reading strategies should be exposed to students to help them improve their 

comprehension of a text to be better readers. However, in [24] it is affirmed that the 

student must be aware that the thought process requires the use of metacognitive 

strategies to be able to develop strategic reading skills and the thought process.  

 

Conclusions 
 

The type of instructional strategies for reading comprehension used by the teachers 

of the Basic Primary Educational Institutions in Riohacha Colombia, reflects a 

moderate level when taking into account the interests of the students, at the time of 

the use and application of the instructional strategies, for what it is necessary to 

secure by means of strategies planned for the acquisition of the learning. It also 

reflects a moderate level of results and that is related to the fact of a widely 

applicable strategy that can be used both to teach concepts and skills. Similarly, it 

is concluded that teachers provide the means, spaces and tools to strengthen the 

contents and recover knowledge; it requires different instructional strategies for 

reading, which can be known, applied and selected by an educator. The results lead 

to determine that although teachers handle with ease and are generally assertive 

when applying instructional strategies for reading comprehension, they require new 

strategies that allow them to deepen the habit of reading in all areas, strengthen the 

analysis and critical attitude to activate the compression of what was read. 
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